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Abstract 
In a Hallidayan approach, this paper examines the use of various forms of conjunctions in the writings of students in 
English as Second Language situations. It has found a significant difference in the use of `and` between high and 
low rated texts. The conjunctive `and` is seen to have a less unifying function, it is therefore avoided in the high 
rated texts but vigorously utilised in the low rated ones. In addition, the study further reveals that there is no 
significant difference in the use of other conjunctives. For example with `temporal`, and `demonstratives`, these are 
scarcely employed in any of the texts. The conclusion drawn is that these ESL students have yet to master the 
mechanics of text connection through conjunctions and recommends extra efforts towards the teaching of 
conjunctions to achieve the proficiency level required of students. 
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1. Introduction  
This paper was motivated by the findings in Mohammed (2008) which discovered through a cohesive 
analysis of student texts that there is little distinction between low and high rated texts in the use of references, since 
all of them use pronominal and other reference forms fluently. Similarly, the research discovered that they all repeat 
lexical items monotonously, whereas other forms such as synonyms, super ordinances and collocations were 
sparsely utilised. Similarly, substitution and ellipsis are generally less employed but are found in a few of the high 
rated texts. In addition, the general findings on conjunctions show that there is no clear difference between high 
ability and low ability, with use of conjunctive elements. The research however reveals a significant difference in 
the use of the conjunctive ‘and’ between the high rated and the low rated ones. The conjunctive ‘and’ has a less 
unifying function as a cohesive item (Halliday 1996), so it is less utilised by the high rated writers. These findings 
(Mohammed, 2008) are similar to those of Ventola and Mauranen (1991) in Bloor and Bloor (2002), in a study on 
the writings of Finnish learners of English as a foreign language.  
The study wishes to reassess the earlier findings, focusing on cohesion, in order to verify and confirm or disconfirm 
the previous findings by the same writer. The objective is to analyze the use of conjunctive devices by the students 
in order to provide information for teachers that can assist them in guiding students to write better essays.  
 
2. Background of the Study  
 
Historically English came to Nigeria as a result of trade in the 16th century, where it was confined to the southern 
part of the country. However after 1900, with the establishment of colonial rule, English was introduced to the 
northern part of the century. Hence, schools both mission and government owned, were established; with the spread 
of education, English also spread. By 1960, the language was firmly established in the country. It has now achieved 
the status of an official language, the language of instruction from upper primary to higher levels of education. 
However, despite the fact that English language has been used in the country for decades, yet, Nigeria has not 
reached the essential level of proficiency. It is evident that most of the failures within the education system are 
directly or otherwise caused by the lack of English-language. This problem has been documented by scholars 
(Rasheed 2007, Kamal 2001, Ubahakwe 1979, and Awoniji 1986). Banjo in Jowitt (1991: vii) reports that the 
general complaint is that “the level of proficiency in the English language within and outside the educational system 
has been falling, and with it understandably the general level of education.”This failure is attributable to many 
factors. One reason is the challenge that is inherent in the learning of a second language, such as the problem of 
interference. Others are challenges that are peculiar to the Nigerian educational system, such as large class sizes, 
inadequate teaching facilities and unqualified teachers who often do not have sufficient command of the language to 
teach it properly. The study is thus set against this background of low proficiency, as well as the attempts by 
practitioners to resolve the problem. 
 
3.  Review of related literature 
 
The theoretical perspective considered central to this discussion is functional analysis, an aspect of systemic 
grammar, which was developed by Halliday in various works (1967, 1970, 1985, 1994, and 2004; Halliday and 
Hasan, 1976). This approach provides a set of techniques for the analysis of writing assignment texts. In these 
studies Halliday (2004:524) expounds that a text is something that happens in the form of talking or writing, 
listening or reading. He further explains that language is a system instantiated in the form of a text and that a text in 
English has no meaning except if the speaker knows the system. A text is thus the process of instantiation of 
language that is developed through selection of options in the language system. Halliday and Mathiessen (1994:18) 
point out that ‘logogenesis’ which stands for meaning allows us to explore these options in order to create a text. 
These options include grammatical units and other additional elements that combine to create a text. These other 
elements set up logical relations that characterise clause complexes and transcend the boundaries of clause. They are 
textual meta-functions, collectively known as the system of cohesion. These are semantic and contextual resources 
for creating and interpreting text. The selections are made clause by clause--or group/phrase by group /phrase--in the 
creation of text. How these structures realize these selections build up patterns as the text unfolds.  
Cohesion is a relationship between elements in a discourse, whereby the interpretation of an element is dependent on 
that of another. It characterises the unity of texts. The range of meaning is associated with what is said to its 
semantic environment. The interpretation of a presupposed element is dependent upon a presupposing one. The 
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resolved cohesive relation is called a tie. In a typical situation, in any text, every sentence except the first exhibits 
some form of cohesion with a preceding sentence, usually with the one directly preceding. This is a called an 
anaphoric tie. But when the link points forward, it is called cataphoric. The system of cohesion works in four ways: 
conjunctive, reference, ellipsis and lexical organization. Conjunction creates links between clauses; reference creates 
cohesion by creating links between elements referred to as referential chains. Substitutions and ellipsis are 
replacements of a system; ellipsis makes possible to leave out parts of a structure when they can be presumed from 
what has gone before, with the replacement a blank..  In substitution, the replacing element must be in the same 
category as the one being replaced. And in lexical, cohesion is achieved through the choice of lexical items. The 
cohesive resources make it possible to link items of any size, whether below or above the clause, with link items at 
any distance, whether structurally related or not.  All four types of strategies are found at work in creating text-
internal coherent link.  
Since this analysis is limited to conjunctive elements, the review will give more detail with the processes of 
conjunctions. Conjunctions are resources for making transition in the unfolding of text. Conjunctive relations 
specify the way in which what follows in a text is linked to what has gone before, based on their specific meanings. 
Halliday and Hasan (1976:239) adopt a scheme of four categories to distinguish between the several types of 
conjunctive elements. These are additive (for example ‘and’), causal (for example ‘so’), temporal (for example 
‘then’), and adversative (for example ‘yet’). The temporal may involve cataphoric reference as in ‘first’, which 
presupposes ‘second’ etc. In some conjunctive relations, the semantic relation is clearly felt to be present but is 
unexpressed, possibly as a result of the presence of other cohesive elements. These types are called implicit 
conjunctions. However, conjunctions should not be assumed where they are not expressed. In English the presence 
or absence of explicit conjunction is one of the principal variables of English discourse, both as between registers 
and as between texts in the same register. Thus variation is obscured if conjunction is assumed where it is not 
expressed. Halliday (1996:349) proposes some headings that may be useful for analysis purposes. These are 
opposition, classification, additive, adversative, verificative, temporal, comparative, causal, conditional and 
concessive. These are presented with their meanings in the table below. 
 
Table 1: Types of Conjunctive Relations and their meanings    
Primary 
Types 
Immediate 
Sub-types  
Examples of items Meaning 
 
 
 
 
 
ELABORATION 
Appositive In other words, 
That is to say, 
For example, thus, 
To illustrate 
 
Some element is represented 
or restated 
Clarification Rather, at least, by the way, 
In any case, anyway, in particular 
More specifically, in short, to sum 
up, actually, 
Summarises, makes more precise 
or reinstates 
 
 
EXTENSION 
Additive And, also, moreover, but, yet, 
however nor(negative), and 
Inclusion , 
Variation Instead, on the contrary, apart from 
that, alternatively 
Related 
 
 
 
 
 
 
 
 
ENHANCEMENT 
Temporal In the first place, then, next, just 
then, hitherto, previously, finally, in 
the end, soon, after a while, next 
time, that morning, until then, at 
this moment 
Related to time, a short time 
duration 
Comparative likewise, similarly, in a different 
way 
Related to 
Causal Hence, consequently, because of 
that, as a result, on account of this, 
for this purpose 
Relating to or being a cause of 
something 
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Conditional Then,  in that case, otherwise, if not, 
however, even so, never the less 
One depends on another 
Concessive Yet, still, however, even so Conceding 
 
Halliday elucidates further, that a number of these types of conjunctive relations overlap with one another. And that 
the category given here are those which have been found most useful in the interpretation of texts, and their 
schematization is such as they relate to other parts of a language. Procedures for the analysis of conjunction are 
proposed and instantiated in Halliday (2004 and 1994). 
In addition, Halliday provides a key to the analysis which includes the following as examples: ap= 
appositive, ad= additive, caus= causal, cond = conditional, conc = concessive, temp= temporal and Ɵ= implicit 
conjunction 
 
The following is an example of the analysis of conjunction by Halliday (1994: 334). 
 
Text: I Cohesive analysis in Halliday (1994) 
“Heat is only the motion of the atoms I told you about.” 
“                     what is cold?” 
        
       Cond 
                                                                                                                                                                                            
“Cold is only absence of heat” 
“                   if anything is cold it means that its atoms are not moving? 
 
      Cond 
 
“Only in the most extreme cases, there are different degrees of cold.׎  A piece of ice is cold  
                                                                                                              ap 
compared with warm water.”  
 
“                the atoms of a piece of ice are moving. They are moving quite fast,                                           
     Comp                                                                                                                                   ap 
 
But they are not moving as fast as the atoms of warm water.                         compared with the                                                    
                                                                                                        caus 
water, the ice is cold.               even the water would seem cold, if compared with a real hot                                                         
                                      cond 
 
poker.                      I`ll tell you an experiment you ought to try one day.  
 
                temp, 
 
 
4. Research Procedure: The Data and the Analysis 
 
For the purpose of the study, the short story The Whispering Trees by Abubakar Adam Ibrahim was read. After the 
class attempted some literary analysis and interpretations, the students were instructed to write a plot summary of 
the story. The texts were assessed and then grouped into two clusters, highly rated and lowly rated ones. From each 
of the two clusters, ten texts were randomly selected. A paragraph from any part (the introduction, the body or the 
conclusion) of the selected texts was then picked and subjected to conjunctive analysis. The findings were placed in 
tables, depicting the various forms of conjunctions employed by the writers. The clauses in the tables were 
numbered for easy identification and cross referencing. The earlier version of this paper used terms from Halliday 
and Hasan (1976), such as temporal and demonstratives. , However after review, this version uses terminologies 
from Halliday (2004). The following are some samples of the texts with their analyses: The texts are presented 
Then 
Then 
 
as a matter of fact.But 
But 
Now
 
So that      
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unedited, therefore containing various forms of errors. 
4.1 Sample of Conjunctive Analysis on Students’ Texts 
4.1Text 1 
Even in death, Salim could recognise her voice. When he is angry and cannot listen to anybody, he 
listens to Faulata because of the love he has for her. Even he blamed everyone for his predicament 
and cursed every one. Faulata was always the one who stops him from getting out of control  
 
Table: 2 Text Analyses for Conjunction 
Text 1 Elaboratio
n 
Extensio
n 
Enhanceme
nt 
1. Even in death, Salim could recognise her voice   Cons 
2. When he is angry and cannot listen to anybody,    
3. he listens to Faulata    
4. because of the love he has for her   Caus 
5. Even when he blamed everyone for his predicament   Cons 
6. and cursed every one  Add  
7. Faulata was always the one    
8. who stops him from getting out of control 
 
   
  1 2 
 
Comments on Text 1 
This paragraph consists of three sentences that are cohesively linked using various forms of the cohesive elements. It 
has three instances of conjunctive markers that are appropriate as they semantically fit the environments and take 
forward the argument of the writer. 
 
       4.2 Text 2 
The story is about a young medical student named Salim whom was about to graduate but 
unfortunately, life played its trick on him. He was about to graduate in not less than a month when 
he had an accident. He and his mother were travelling to inform his grandparents about his 
wedding with his fiancé Faulata but unfortunately got into a fatal accident which claim his mother 
life and also led to his blindness. As a result of these event that occurs Salim lost everything, even 
the will to live. … 
 
Table: 3 Text Analyses for Conjunction 
Text 2 Elaboration Extensio
n 
Enhanceme
nt 
1. The story is about a young medical student named 
Salim whom was about to graduate 
   
2. but unfortunately, life played its trick on him  Ad  
 
3. He was about to graduate in not less than a month    
4. when he had an accident    
5. He and his mother were travelling to inform his 
grandparents 
   
6. about his wedding with his fiancé Faulata    
7. unfortunately got into a fatal accident    
8. which claim his mother life     
9. andalso led to his blindness  Ad  
10. As a result of these event that occurs Salim lost 
everything, 
  Caus 
11. even the will to live..   Cons 
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12. But with the aid of Faulata his fiancée..  Ad  
Total 0 3 2 
 
Comments on Text 2 
There are some problems of conjunctions that mar the coherent presentation of this text. Some of the identified 
problems include the use of the conjunctions but and unfortunately in clause number 2, the absence of conjunctive in 
clause 5 and the use of two conjunctives in clause 9. This exhibits the student`s non proficiency in handling 
conjunctive resources. 
 
      4.3 Text: 3 
Salim got an accident and have two fractures on his right leg, and one left arm and three broken 
ribs, but the worst is his eyes which become to hollow for that how he lost everything and his 
dream of becoming a medical doctor. 
 
Table: 4 Text Analyses for Conjunction 
Text 3 Elaboration Extension Enhancement 
1. Salim got an accident    
2. and have two fractures on his right leg..  Ad  
3. but the worst is his eyes which become to hollow  Ad  
4. forthat how he lost everything   Caus 
5. and his dream of becoming a medical doctor  Ad  
 0 3 1 
 
 Comments on Text 3 
This text is found faulty at clause 4, the complex causative conjunction for that is meaningless. The writer may be 
targeting the elaborative appositive that is, instead of for that as used in the clause. 
 
 4.4 Text: 4 
In a nutshell we can deduce that Faulata is the to be blame, eventhough she played a vital role in 
making him accept his fate and also cater for him but then made him died again when she left him. 
Faulata did not only make died again as seen on page 56” … for the second time I died again.” 
She also destroy his dream eventhough after telling him in page 52 “I shared your happiness, 
your day and your dreams. Your dreams are mine too…”   Salim dreams was to  be with her but 
she left him causing him much pain even though she said she shared his pain with her’s. And also 
she left him because he was blind and had it been he wasn`t she wouldn`t have left him. 
 
Table: 5 Text Analyses for Conjunction 
1. Text 4 Elaboration Extensi-
on 
Enhance-
ment 
2. In a nutshell we can deduce that Faulata is to be blame Clar  Caus 
3. even though she played a vital in role making him 
accept his fate 
  Cons 
4. and also cater for him  Ad  
5. but then made him died again when she left him  Ad  
6. Faulata did not only make died again as seen on page 
56” … for the second time I died again. 
   
7. She also destroy his dream    
8. eventhough after telling him in page 52   Cons  
9. Salim dreams was to  be with her    
10. but she left him causing him much pain  Ad  
11. eventhough she said she shared his pain with her’s   Cons  
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Comments on Text 4 
The writer understands the functions of conjunctions as cohesive items, but has excessively used them even where 
they are not supposed to be employed. For example the additive and in clause 14 is redundant, the use, of even 
though is wrongly spelt and monotonous, even though in clause 8 is also superfluous and the use of the elaborative 
and instead of but in clause 12, all  contribute to ruin the texture of the paragraph in terms of conjunctive properties. 
The findings on all the twenty texts are summarised and presented in the table below. 
 
Table: 6 Summary of the analyses: 
Text  Elaboration Extension Enhancement 
1 0 1 2 
2 0 3 2 
3 0 3 1 
4 1 5 5 
5 0 7 4 
6 0 4 0 
7 0 3 2 
8 1 1 1 
9 0 5 0 
10 0 4 4 
11 0 2 0 
12 0 5 3 
13 0 4 2 
14 0 5 0 
15 1 2 2 
16 0 4 3 
17 1 5 3 
18 0 1 0 
19 0 5 2 
20 0 7 1 
Total 120   4 79 37 
% 100 3 66 31 
 
5. Findings and Conclusion  
 
The interpretation is in line with Halliday (2004), where he notes that in English, the presence or absence of explicit 
conjunction is one of the principal variables of English discourse. Thus in a piece of writing, it is not the presence or 
the absence of a large number of cohesive items that make a text textured, rather it is the appropriate use of these 
conjunctive markers. So, in this regard, the form of discourse is expository, which requires the writers to succinctly 
argue and defend a point of view using expository method of text development. According to Hedge (1998), this 
form of writing is highly structured and requires good organisation as well as good sentence and paragraph relations. 
Therefore, here, it is expected to find a generous use of connectives that tightly link one sentence to another and 
carry forward the argument. In consideration of this, the following are some of the findings. The analyses thus, 
reveal the following:  
1. The students utilise higher rates of extensive elements with 79 out of a sum total of 120 conjunctions that 
form 66% in all the texts. However in spite of their number of occurrences, there are numerous instances of 
12. And also she left him  Ad  
13. because he was blind   Caus  
14. and had it been he wasn`t she wouldn`t have left him. 
 
 Ad  
 1 5 5 
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wrong usages. These can be seen from the sample texts, such as in texts 2, 3 and 4. This confirms the 
earlier findings in Mohammed (2008) that there is a significant difference in the use of `and` between the 
high and the low rated texts. Texts 2 and 3 are samples of texts where ‘and’is incorrectly used, whereas text 
1 avoids its use but was rated as textured.  
2. Enhancements have the second ranking, with a count of 37 that forms 31%. Although these are moderately 
used, the writers however reveal a fair handling of these conjunctive elements. In most of the identified 
cases, they meaningfully relate to other parts of the clauses. Examples are seen in all the sample texts, 
except in clause 4 of text 3 and clause 8 of text 4. 
3. The least employed were items of elaboration, with only 4 instances that form just 3% of the items. This 
clearly depicts that the students have yet to master the mechanics of connectivity through conjunctions. As 
already noted, the writers were expected to argue and defend their points of views. Hence, elaboration 
through its various forms such as appositives in the use of words like ‘to illustrate’, ‘that is to say’, or the 
use of elements of clarification such as ‘Rather’, ‘at least’, ‘by the way’, ‘In any case’, ‘anyway’, or ‘in 
particular’ is highly relevant, but were not used significantly by the writers. 
4. Finally a list of the conjunctive items used by the students was generated: Even, because, and, but, also, as 
a result, in a nutshell, even though, then, and after. There were only eleven cohesive conjunctions found in 
the writings of the students.  
These findings therefore reveal that, as in previous findings such as Ventola and Mauranen in Bloor and Bloor 
(2002) and Mohammed (2008), these Nigerian students have yet to master the mechanics of Cohesion particularly as 
it relates to the use of conjunctive resources. 
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